
 

1       

Society for Humanistic Psychology Newsletter 

December 2022 

News, Views, and Announcements from APA Division 32 

    
Published three times annually, the newsletter of the Society for Humanistic Psychology (Division 32 of 
the American Psychological Association) explores the intersections of psychology, the arts and 
humanities, and current events. It aims to capture the discussions, debates, and new ideas at the center 
of research, teaching, clinical practice, advocacy, and justice. Like Indra’s Net, humanistic psychology 
honors the beauty of the individual while acknowledging cultural and social context, interdependence, and 
complexity. Co-editors: Andrew Bland, Kevin Gallagher, and Julia Falk. 

 

Letter from the Editor 

Intelligence Plus Character: The Future of HP Education 
Julie Falk 

The function of education is to teach one to think intensively and to think critically.  But 
education which stops with efficiency may prove the greatest menace to society…. 
Intelligence plus character — that is the goal of true education.  (Martin Luther King Jr., 
1947, Maroon Tiger, p. 10) 

 
In previous issues this year, the SHP Newsletter has invited attention to the future of humanistic 
psychology.  Andrew Bland reflected, in the first issue, on how the stresses of recent years have 
brought our culture and our own Society to a point where a “reset” is timely—and possibly quite 
advantageous.  Both outgoing president Todd DuBose and Kevin Gallagher reminded 
humanistic psychologists that we cannot even take for granted that we all understand the terms 
“human” or “humanistic” in the same way. Todd encouraged us to look inward and bring 
awareness to how open we are to true diversity in our thinking and around our collective table, 
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counseling humanistic psychologists to hold strong, humanely, against standardization, 
reductionism, and supremacism wherever we find it. 
 
For this issue, we invited our readers to consider and speak about the future of humanistic 
psychology education. If we are concerned about whether the discipline will thrive, what could 
be more important than attention to the ways by which we prepare those who will fill our future 
ranks?  A number of pertinent questions swirl around the idea of HP education in the future.  
Who will bear the sobriquet of humanistic psychologist?  With a tradition that has resisted 
homogeneity and labeling, are there qualities that will continue to characterize HP psychologists 
with fair accuracy?  What needs to be taught, and how?  Steven Handwerker offers his thoughts 
on such matters in a letter-like piece that springs from long and heartfelt experience. 
 
I explore other questions about the future of education in a series of interviews with a diverse 
group drawn from SHP’s membership.  Drs. Louis Hoffman, Shawn Rubin, Nance Reynolds, 
Derrick Sebree, Eugene DeRobertis, and Nisha Gupta represent a variety of contexts in which 
humanistic psychology education can occur.  Some are veteran while others are relatively 
young in their career trajectories; some work in humanistically-oriented settings, while others 
carry the banner in “mainstream” institutions.  They graciously shared their thoughts and ideas 
in our conversations, which I feel honored to have shared.   
 
In the latest Humanitas column, Ed Mendelowitz reminds us of our long connection to the arts 
and humanities. The article is headed by a restored masthead that was present on many of Ed’s 
columns in years past.  It was designed by a close artist friend and features an ibis, 
representing Thoth, the god of wisdom and writing in ancient Egypt.   
 
 
Voices From and About HP Education 
Julie Falk 

Over the past month, I conversed with six psychologists who represent a broad range of 
humanistic flavors, including (but not limited to) existential-humanistic, phenomenological, 
human science, constructivist, and transpersonal. They demonstrate the presence of humanistic 
education across a variety of settings — some HP- friendly and some less so. Their students 
are equally diverse, from undergraduate to post-doctoral and from other therapeutic disciplines. 
 

      
 
  
 
Julie:  Louis, we’ll be talking about the challenges to humanistic psychology education 
as we go forward.  What challenges do you see when you consider the content of that 
education? And how it’s delivered? 
 
Louis: When you look broadly at psychology, humanistic and existential psychology are still 
often somewhat misrepresented. There’s so much misinformation out there that sometimes 

Louis Hoffman is well known in HP circles, having served in 
several capacities for Division 32.  He earned his doctorate at the 
School of Psychology at Fuller Seminary and has taught in 
several settings, including the Colorado School of Professional 
Psychology, Saybrook University, and the University of Denver.  
He is a practicing therapist and is executive director of the Rocky 
Mountain Humanistic Counseling and Psychology Association 
(RMHCPA).  
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what we have to do is to first correct all these misunderstandings, to be able to teach what 
humanistic psychology is. Especially at the graduate level, we often hear that the APA doesn’t 
want to accredit humanistic programs and institutions — which is both accurate and not 
accurate. Their job is not to accredit humanistic programs and evaluate the humanistic part. 
They’re accrediting based on the generalist portion of the program. But we could have a 
generalist education that is inclusive of a strong humanistic perspective throughout the 
curriculum, as long as it doesn’t detract from the generalist program.  
 
A bigger problem is the expanding requirements of APA curriculum.  What’s required there is 
getting so broad and it tends to get more and more medicalized all the time. It becomes harder 
to build on the generalist education because it has become so expansive.  Personally, I think 
the APA should start introducing standards that require greater diversity of perspectives to be 
taught. Something like 85 or 90% of the faculty at accredited programs identify as cognitive 
behavioral. We need to make sure that there’s cultural diversity across faculty and placements, 
and different theoretical perspectives, as well. Otherwise, we’re not promoting creativity in the 
field. 
 
Another issue that I have found is that when people who have gone through humanistic 
institutes try to critique mainstream approaches, they sometimes make errors. When our 
critiques are not valid because they are based on misunderstanding, then other scholars and 
practitioners won’t listen to our critiques. We have to make sure that our critiques of mainstream 
approaches are based on a good, accurate understanding of mainstream psychology. We need 
to help humanistic psychologists learn how to make effective, accurate critiques. 
 
J: How would you like to see humanistic psychology education delivered or 
administered? 
 
I go back and forth on that. Sometimes I think humanistic and existential education needs to 
happen largely outside of the academy. But… I think in a lot of ways that humanistic education 
is best situated in broad-based programs with one or two strong faculty in that program that are 
humanistic and existential. That way, students can get the broad exposure to different 
psychological perspectives and prepare for licensure with the generalist approach that’s 
generally required. Then hopefully they can get connected to the training programs where they 
continue to specialize in humanistic and existential afterwards. 
 
When I started teaching at humanistic institutions in the academy, I thought that these were 
places where we can train people to go out and teach the humanistic perspective at other 
institutions. I’m not as confident now that that’s happening. Partially because of not getting the 
mainstream perspective, people may not be situated to get jobs at other institutions — 
particularly in doctoral programs because a lot of the humanistic programs are not APA 
accredited. So I tend to be leaning towards the perspective that we should be trying to get 
faculty into these mainstream institutions. Let’s connect with those training programs where we 
can give people a good foundation that we can build from, so they can get the degrees and go 
out and make a difference. 
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J: Nance, what challenges do you see for humanistic psychology education as we go 
forward? 
 
Nance: Well, I want to clarify that in the work that I do, and in what EHI does, we are blending 
existentialist and humanistic.  And when I look at the biggest challenges for this, honestly, it’s so 
much about presence.  How does one teach presence?  How does one teach how to sit with?  
Or how to listen, in lots of different layers — that’s the art of it.  I see the challenge that we are in 
this very fast-paced and technical life.  At EHI, we teach through a few avenues; an in-person 
retreat, online courses, and video consult groups. There is such a palpable difference when we 
can sit with students, talking and developing relationships.  When we engage with therapeutic 
work, we can sense when we are congruent, follow the client and discover what is emerging — 
or what needs to emerge.  We can see that nuanced twitch in the jaw that may be missed on 
Zoom and know there is something more to attend to.  
 
We’re also in a time when people often seem to want to buy a package. “Here’s the package 
and here is how you do it.”  And our work is lots of layers and depth. So when we’re educating 
people, we’re talking about everything from the felt sense of moving into a session, to how you 
bracket, and how well you know yourself and where things are hitting you. How do you sense a 
client in a way that is not othering? It’s not just reading about it, although all the books and 
essays are helpful. We need experiential practice. As therapists, we need to integrate all that at 
times, but that doesn’t create the whole. The whole is much more relational. There is no fixing. 
We move ever so patiently, and methodically, and purposefully toward a way of being that is so 
integral to a healthy individual. We need a deeper exploration even in a world of limits and 
insurance and all that. 
 
J: The world mitigates against all that in many ways. Do you think we can address that? 
 
Yes, I really do. If you look at every art movement, every spiritual movement, every scientific 
movement, factors came before that pushed it into emergence. I see a longing now from 
therapists all over who are saying, “Yes. I work with immigrants. I work with sexual abuse and I 
need something deeper. I work at the VA and, yes, I’m required to do cognitive but I also want 
to address those existential concerns.”  We all have them, asking how we’re isolated and how 
we can belong. 
 
I just spoke of writing and research not being all of it.  Much of it is experiential, even sitting and 
watching all the videos that Yalom has — taking in that moment. The more we can roleplay, the 
more we can allow ourselves to be in that felt experience and see what evolves.  We lean into 
something that’s not just predictable; we’re in person as though there were real consequences. 
Then we pull back and we keep it sacred. We don’t ask first what everyone else thought. We 
ask, what was that like for you? Moments that a therapist might think never made a difference 
may be where an opening happened for a client.  So we talk about the experience and then we 
allow the group to talk about what they saw. 
 

Nance Reynolds is an existential-humanistic therapist practicing 
in Oregon.  She has a broad background in the arts, social work, 
and nursing. She received her doctorate in humanistic, existential, 
and transpersonal psychology from Saybrook University. She is 
the co-director of clinical training at the Existential Humanistic 
Institute, where she is involved in the development of new 
curricula. 
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J: Do you think this is happening in mainstream psychology education where people are 
learning to be therapists? 
 
I don’t know. I hope so. We have been invited to do talks at some mainstream programs. People 
seemed hungry for something more than checking the boxes of diagnosis. So if you ask my 
hunch, and this is not a very educated hunch, it would be that many of the mainstream 
programs continue to be very, very diagnosis-based; the medical model. 
 
But there is a deep hunger.  Right now, I’m working with numerous people over 60 and they 
want a discourse about these deeper levels of being alive.  We get psychiatrists from all over 
who say “I’ve got 20 minutes with people.  I can’t just tell them to go for a 30-minute walk five 
times.  I need some depth, right?”  When people get to play their clients, they see them through 
different eyes.  How do you create an education for that?  Experiential, experiential, experiential.  
 
Getting therapists from different disciplines and backgrounds at EHI is actually unifying. Where 
does the academic side come in? Perhaps we don’t all need to be core writers. We have our 
experiential framework, but we do need to share about it.  I think we have to keep getting 
ourselves out there in the world, whoever believes that this is important and wants it to keep 
being helpful forever. We need to be giving talks, and writing articles, and interfacing with 
people. Asking how can we complement each other? 
 
 
 

 
 
J:  I recall you saying that you had a great experience in your clinical psychology training 
program, and that such an experience might not be readily available in the academic 
settings anymore.  What are your thoughts on that now? 
 
Shawn:  That’s right.  Programs like that came out of the original spirit of countercultural 
liberation and change movements.  It was a kind of graduate program that emphasized the self 
of the person as the instrument of change.  We had several years of experiential learning about 
self and others through group processes. In every assignment, it was expected that we’d apply 
the concepts and theories to our own lives and be vulnerable, seeking insights and revelations 
into our pain and healing.  We were working on ourselves every step of the way and developing 
our empathy and openness.  Our research was qualitative and the school’s founder, Clark 
Moustakas, encouraged us to use his models to study experiences that had been significant, 
impactful, and transformative for ourselves. Other programs might have seen that as self-
indulgent or overly biased, but Clark encouraged us to embrace that and explicate the richness 
of meaningful experiences. 
  
Existential-humanistic psychologists still fight battles around accreditation or what models 
should be predominant, and that’s worthy and important.  I’m concerned, though, with how we 
help folks try to navigate lives of authenticity, safety, and growth, in the midst of increasingly 
fascistic and paranoid hate groups and tendencies. Our models have a lot to say and offer, and 
a lot to be expanded upon to include valuing Indigenous wisdom from around the world, and 

Shawn Rubin is a clinical psychologist practicing in Virginia and the 
Washington DC area.  He received his doctorate from the Center for 
Humanistic Studies Graduate School, where he studied depth 
psychologies and contemporary psychoanalysis.  Shawn has developed 
internship and training programs, as well as chairing the clinical 
psychology program at Saybrook University.  He served as editor for the 
Journal of Humanistic Psychology and has been active in the Society for 
Humanistic Psychology.  
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LGBTQ ways of being, and advocating for social justice initiatives around equality for women 
and protecting children.  We need to make sure we’re advocating for those groups that are 
being targeted and oppressed and marginalized.  Are we utilizing our approaches to hold 
spaces for processing pain and trauma, for empowerment?  Are we looking at the systems and 
structures that are in place to perpetuate those issues?  I specialize in affirming therapy with 
gender diverse kids and teenagers, and the protection laws are changing at school boards and 
the state level.  It’s been on my mind a lot how humanistic and existential values and principles 
of social justice can be more active and contributing. 
 
J:  How could training for advocacy be part of our educational experience? 
 
It’s interesting… I think in some progressive psychology programs students are bringing that to 
faculties and administrations.  Saying, “You’re not really talking about the things we need to be 
talking about. You’re not thinking that these theories are maybe outdated, or these approaches 
are not speaking to the contemporary community needs and how we can be agents of 
advocacy.” Some schools and training programs are being called to account for racist or 
misogynistic tendencies, where we are trying to honor and learn from Indigenous wisdom and 
healers.   
 
So, I think that’s a tough road because graduate schools need to be very structured for 
accreditation. Faculty has to have certain credentials and students have to meet certain criteria 
to receive credit. And APA often too narrowly dictates what those requirements are. How can 
you become progressive and evolve in an institution-bound program where they have to check 
off boxes — when society is changing so quickly and the needs are changing so quickly?  If 
humanistic, existential, and transpersonal psychology means to meet these evolving needs, it's 
best done in independent training institutes.  When a training program receives requests around 
a certain issue or concern, to meet a certain need, they can respond quickly and offer those 
courses.  When students can inform and shape the design of their programs and curriculum, 
programs will necessarily have to be responsive and hire a diverse faculty that identifies with 
different theoretical models and areas of specialization. 
 
I attempt to impart a very broad-based liberation psychology — facilitating insights and growth 
from the inside — but then what are the external oppressive factors that people may be facing?  
That begs the need for a lot more support at a psychological and community level. Again, 
academic institutions may not be set up for that. If schools are preparing psychologists for this 
very overwhelmed, traumatized, anxious post-pandemic and climate-catastrophic world, 
academia can’t be insulated, safe and walled off.  They have to be open and receptive in a 
dialectic between the real world and what’s being offered.  An ivory tower just won’t meet the 
needs of anyone.   
 
J:  Does anything else come to mind around the idea of preparing future humanistic 
psychologists? 
 
I don’t question whether the doctoral level of clinical psychologist is important for certain 
specialties. But when it comes to frontline therapy, I think that can be learned with depth and 
integrity in preparation at the Master’s level. I’ve often referred people to Master’s in Counseling 
programs because I feel like they do a great job of teaching all the most important ideas — 
which are, by the way, integrative, person-centered, and developmental.  I think the training is 
quite good to get people out into the world doing the good work, with the right intentions.  
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J:  I’ve generally been asking about the main challenges for humanistic education as we 
move forward. You teach at a mainstream institution and work with undergraduates, so 
I’m curious about your perspective and your experience in that sort of setting. 
 
Eugene:  I imagine that people’s teaching experiences are very different when they have the 
opportunity to work at an institution where they have colleagues who share the same general 
background.  I’ve taught at five different campuses and I’ve never worked with anyone who 
would describe themselves as a humanist. So just the sheer isolation has been kind of difficult.  
I’ve been teaching primarily undergraduates and only some of them go on to graduate school. 
It’s kind of like operating like a splinter cell, not really knowing or seeing if you’re making 
headway or having an impact. 
 
Another thing that has become increasingly difficult over time is what I am perceiving to be the 
decreased preparedness of students as they come in from high school, and then from the 2- 
year to the 4-year level.  The high stakes testing kind of approach has forced teachers into a 
predicament where they’re teaching tests and producing standardized knowledge.  I tend to 
think of humanistic psychology as something that thrives when there’s authentic dialogue, with 
people relating and connecting to it in a deep way.  When students are nervously concerned 
with what they need to learn for a test, it’s not a good environment to soak in humanistic and 
existential sorts of ideas.  For example, a thing called the Lampitt bill required the 2-year setting 
to become laser-focused on just getting the fundamentals to prepare students for their 4-year.  
So, previously, I could design specialty courses like a personality course that included 
humanistic psychology — and I wrote a textbook for it. But the course is now faced with 
extinction.  
 
J:  That’s an interesting point.  When I think of humanistically-oriented programs, they’re 
all graduate programs.  What is the point at which humanistic education should actually 
start? 
 
You know, I saw so many of the people I was graduating with heading out to be clinicians, or 
wanting a job at a 4-year institution with a big name or something.  I went right to ground zero; 
places with diverse students, some of whom couldn’t get into college.  I’m trying to get them as 
soon as they’re out of high school.  I’ve always felt that humanistic psychology hobbled itself by 
allowing itself to be considered an advanced topic.  It took itself out of the running to be on the 
front end as part of your introduction to the field itself.  There’ll be a blip in the introduction about 
Rogers or Maslow, but the other dimensions of humanistic psychology and its variants, such as 
phenomenology, are considered advanced topics.  We do need people to get in the trenches 
and get with students right after high school. Otherwise, they’re getting the picture that this is 
not fundamental. There would be no greater contribution than for a group of really good 
existential-humanistic scholars to commiserate on a good, solid intro to psychology textbook. 
They would be proficient in all the topics of a standard textbook writer but could see that 
humanistic psychology was represented in a more pervasive way.  That was sort of the  

Eugene DeRobertis has been a professor of psychology since 1996.  
He teaches at Brookdale College and Rutgers University in New 
Jersey. He received his doctorate from Duquesne University. In 
addition to his teaching, he worked for a number of years in human 
services. He has authored books in humanistic, phenomenological, 
and developmental psychology, some with the intention of 
integrating humanistic psychology into mainstream psychology 
education.  
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brilliance behind the idea of the humanistic psychology 101 text that Richard Bargdill and 
Rodger Broomé edited. The challenge is how am I going to cover all the bases that my 
institution, my chair, and the discipline consider to be fundamental? For the good of the 
discipline, and the good of humanistic psychology, we have to be able to show that we are 
proficient and can do all the things everybody else can, but we’re doing something more.  I 
mean, if Laura King can make an intro book that’s widely known to be an intro book with a 
positive psychology bent to it — and that’s considered acceptable — why couldn’t we? 
 
For me, the question has always been to protect our strongholds and then infiltrate those areas 
where we’re not represented.  So I volunteer to teach personality, or a history of psychology 
class, or a clinical class.  I volunteer to teach those courses straight away because I know we 
will be represented.  But when they ask if someone wants to teach a standard sensation and 
perception class, I do that too.  When we’re doing theories of emotion, they don’t cover 
phenomenological theories of emotion… but I’ll make sure I talk about it by the end of the intro, 
or include descriptive phenomenology with all the standard research methods.  You don’t have 
to get too deeply into it, but it should be on their radar.  Try to lead by example and hope that 
other people will do the same thing. 
 
 
 

 
 
J: Derrick, based on your experience and perspective, what challenges do you see for 
the future of humanistic psychology education?  
 
Derrick: That’s a great question right now because, as the Master’s program director here at 
the Michigan School, we’re getting ready to really make some changes — because APA is 
getting ready to accredit Master’s programs.  Typically, APA accreditation tends to focus on 
creating a standard across programs, and we have to back up whatever our own standards 
are… relying on our own procedures and policies.  I think creativity in education is a very core 
humanistic principle, calling us to authentic expression and bringing in the expertise or 
experience of the instructors.  The challenge is going to be how to continue to provide a 
humanistic experience and education and, meanwhile, also have to answer to the more 
standardized terms of higher education. 
 
J: Does that lean on the whole issue of the evidence base? 
 
Yes, when a program is accredited, every so many years they have to do a self-study, reporting 
where you’ve been sticking to your standards. Where have you deviated, and what was the 
reason?  It has to come from some root and from best practices, right?  So back to the evidence 
base. 
 
The whole issue of standardization is huge.  It seems counter to the humanistic tradition — 
we’re not in that space of one size fits all.  We’re having to literally reframe how we as 

Derrick Sebree practices clinical psychology in the Ann Arbor area. 
He received his PsyD from the Michigan School of Psychology and 
holds certification in multicultural counseling. He is especially 
interested in mental health relating to multicultural identity and 
ecopsychology, with a commitment to social and environmental 
justice. He is a core faculty member and MA program director at the 
Michigan School of Psychology. He serves on the board of directors 
for the Society for Humanistic Psychology. 
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humanistic practitioners and educators are approaching our own pedagogies.  So how do we 
meet our own principles and our most important aspects while granting that, yes, people do 
deserve a certain quality of education and the opportunity to have the same kind of gross 
experience. 
 
J:  How would you like to see us reform ourselves to meet that? 
 
Well, we have our humanistic tenets, so it’s about making sure those are realized.  It makes me 
think of the difference between the spirit of the law and the letter of the law.  We’ve been 
focused on the letter for a very long time in the field.  I think we really are moving now into 
thinking about how we interpret that, because the world is changing and we have to change with 
it.  You can’t be rigid while the world is changing because it’s going to leave you behind.  We 
don’t want to be in a position of saying our way is the right way, but I think that’s kind of the way 
it’s been coded for a long time.  Now we’re in a space where we can, I think, be part of the 
mainstream psychology piece. Humanistically, we have very strong praxis; a strong foundation 
in the way we organize our view of people.  That is because we focus reflexively on the depth of 
the interpersonal relationship. So… I think we’re in this space now where the psychology 
mainstream has come around to this place on its own.  
 
J:  In APA publications, I often notice an emphasis on science and the empirical. What do 
you see that makes you feel like the mainstream is evolving to be a little bit closer to 
humanistic psychology? 
 
Well, that aspect of psychological science does show up.  But the other part that we’re also 
seeing is the advocacy side showing up more.  I think that’s where it’s starting to come out. 
They are seeing that you can’t just have science be a verb. You can’t just do science and then 
wonder how you apply the science.  It’s more like, how do you ground the science for the 
betterment of people’s lives?  We may end up seeing more focus on the differences between 
people’s lived experiences — because that determines what kind of care someone needs and 
how effective that care is going to be.  I think humanistic psychology has a chance to brand 
itself behind those pieces; the importance of lived experience to providing quality integrated 
care.   
 
Because of the focus on human experience, I think humanistic psychology is uniquely situated 
to be a voice in multiple areas.  So many of our national and global stressors, like climate 
change, and so forth…  we can say, this is my lane.  As time moves forward with many of these 
changes coming up, there will be a space for us to be more vocal, to be willing to engage in 
these dialogues. 
 
 

 
 
J:  Nisha, you’re at a university that has long been supportive of the humanistic 
orientation. How do you see the future of humanistic education, and what is it like to 
come from your particular type of institution? 

Nisha Gupta is an associate professor of psychology at the University of West 
Georgia, where she works as an arts-based phenomenological researcher, 
creativity scholar, and liberation psychologist.  She received her doctorate from 
Duquesne University, where she trained as a clinical psychotherapist.  She has a 
particular interest in research about the lived experiences of psychological and 
sociocultural phenomena relating art to community healing.  In her work, she 
embraces the creative process as a vehicle for building solidarity across 
difference, evoking empathy and compassion, and fostering joy and 
empowerment. 
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Nisha:  I’m the interim head of the Master’s psychology program at West Georgia right now, 
which really emphasizes our humanistic roots.  I’m sitting in on a lot of student comprehensive 
exams as they’re leaving.  When they’re asked about what they got out of this program, many 
students speak about learning to cultivate a certain kind of presence as a human being, which I 
think gets to the core of humanistic psychology. We can lose sight of that — what it actually 
means to be in the world as a person with other people.  So what I see as most important to 
hold onto in humanistic education is the teaching of presence.  What does it mean to teach an 
empathic presence, a loving presence, a soulful presence that leads toward human growth and 
potential, personally and collectively?  I think we need to make sure that core teaching of 
presence is embedded in everything we do as humanistic educators — that we, as professors, 
try to model that as much as possible, this humanistic presence, ethic, and values. 

There are a couple of challenges to that at this point in our history. One of them is the rise of 
online teaching and education, which higher education is moving toward across the United 
States.  My biases are toward face-to-face teaching because I think about Carl Rogers’s 
encounter groups.  One of the things I love about West Georgia is its preservation of that spirit 
of the encounter group in our classrooms.  How do you teach that kind of presence, and what is 
the virtual analog of that?  These are important questions to think critically about.  Do we have 
to fight to preserve face-to-face presence?  And at institutions where online teaching is 
becoming a push, or where it is already mostly online, how do we facilitate online pedagogy that 
teaches a similar humanistic presence in how we relate to one another in digital communities? 

The second factor I see as a challenge in trying to nurture humanistic presence is capitalism.  
There’s a push to make sure that higher education quickly leads to jobs for students.  To a 
degree, that is important and inevitable in the world we live in. But what concerns me is the 
focus on career ambition overstepping a more spiritual ambition or emphasis on spiritual growth.  
It becomes important to focus on what we’re actually teaching in our humanistic classes, as we 
teach people how to become therapists, teachers, and researchers.  Are we emphasizing doing 
(like skills and techniques) at the expense of being (such as presence)?  This emphasis on 
spiritual ambition and growth, and balancing doing and being, is also a transpersonal matter.  
So it becomes important to hold onto the transpersonal aspects of humanistic psychology, too, 
which West Georgia does so well and which I appreciate about our particular program. 

J:  How do you think that kind of training or education would be best administered? 

One way to administer that is to just maintain a very specific intentionality regarding the values 
of a program.  For instance, at Duquesne, I was trained to become a clinical psychologist in an 
APA-accredited program that was based on mostly existential-phenomenological thought.  Even 
despite all the APA requirements, that department was very intentional in preserving a way of 
being and a kind of presence that is phenomenological at its roots.  I was learning all these 
diagnostic categories and clinical techniques, but what I really learned was how to actually listen 
to the subjectivity of my clients.  That was the number one value that seemed to be intentionally 
cultivated and prioritized across all the classes I took — how to cultivate a kind of 
phenomenological presence in the world that emphasizes empathic listening to the subjectivity 
of the other.  This may have gone against other dominant models being taught in clinical or 
counseling programs, where administering CBT-type clinical interventions and making 
diagnostic assessments foregrounds the ability to listen to and honor clients’ subjectivity with a 
hermeneutics of faith.  So I think that if a program is very clear and consistent about its values 
across its entire curriculum, then it can preserve the teaching of humanistic presence, even in  
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the context of APA requirements.  But it has to be an intentional preservation, with an 
understanding that you can’t take it for granted because it’s being constantly eroded by the 
pressures of our world.   

Another value that I think humanistic psychology education should cultivate is theoretical 
solidarity-building.  For instance, our program at West Georgia is based on humanistic 
psychology, but our curriculum also emphasizes critical and transpersonal psychology.  Instead 
of thinking of these theoretical approaches at cross purposes, we should point out their very 
clear and obvious overlaps in how we teach psychology.  For instance, when it comes to the 
overlaps between humanistic-existential and critical psychology, I have always seen Carl 
Rogers as an activist.  He spent much of his later life trying to figure out how his encounter 
group system could heal societal divides.  Rollo May was also an activist who wrote extensively 
about existential psychology as a vehicle with which to fight authoritarianism.  At West Georgia, 
there’s a fundamental understanding of how humanistic, critical, and transpersonal theories 
work together and are in service of one another, though they might emphasize different things 
or have different types of literature.  So, I think theoretical solidarity-building is the future of a 
humanistic education. 

 

 

 

 
Five Principles to Foster 
Steven Handwerker 

I have served the public as a licensed and board-certified psychologist for almost 50 years.  My 
experience in the field is built on a background of spiritually-focused and humanistic values and 
training.  My formal training was from New York University, where I received a PhD and was 
privileged to work one-on-one with an icon in humanistic and social psychology, Isidor Chein.  
His orientation was humanistic and spiritual in the sense that he focused on the well-being of 
every human being and their essential nature.  His approach was to address each individual as 
a  unique human being and seek how to engage them for their optimal development.  My life 
prior to and during this training was in the context of a monastic order under a vow of poverty, 
which engendered a focus on the nature of spiritual development toward the realization of the 
Soul and, for me, the direct connection to the vibration of God. 

In the years that followed, as a licensed psychologist in New York, Florida, South Dakota, and 
Vermont, I experienced an infinitely diverse group of people that I teamed up with both 
individually and in various group settings to create a consciousness of their individually chosen 
journeys.  Each journey within each setting had and has four fundamental components that 

Julie Falk graduated from Saybrook University’s doctoral program in humanistic, 
existential, and transpersonal psychology with a strong interest in the 
therapeutic aspects of narrative. She has taught Mindfulness-Based Stress 
Reduction for more than a decade, along with life story courses, mindful 
movement, and the practice of Focusing. She chairs the Behavioral Health Task 
Force for her county in Pennsylvania as well as the CE committee for Division 
32. She is the co-editor, with Louis Hoffman, of Becoming an Existential-
Humanistic Therapist: Narratives from the Journey.  
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align with humanistic psychology and the research, development, and teaching of this science 
and art.  First is the recognition that each individual has a potential that can be revealed with 
proper attention and effort. This potential is revealed in the context of Being with the Other and 
stepping aside from the limitations or filters that impede this realization.  The stepping aside 
process involves components that are in harmony with nature and the natural surround as well 
as the cultural derivatives that have accrued from the contact or connection with the natural 
surround.  There is an exploration and discovery process that unfolds as we work together and 
learn together how these fundamental principles can be applied to the transformation of those 
limitations that are disclosed as we move forward into the Essence and Soul.  This exploration 
is very much akin to the concept and practice offered by Carl Rogers (1980) as “transcendental 
empathy,” described in more detail by Tobin Hart (1997). 

In both the individual and the group settings, five operational principles are engaged. First is the 
need for objective or neutral awareness of my inner states and the need for me to listen 
carefully with discernment and without judgment for the wisdom behind the experiences being 
shared.  Second is the idea of speaking from the Heart of wisdom and knowledge I have gained 
over my lifetime.  Third is the notion of using Silence for reflection, and stillness so that the 
Voices of wisdom may appear.  Fourth is to keep all that is shared as confidential and sacred; 
and fifth, to use these essences as pieces of the puzzle, creating the whole that is to move 
forward step-by-step into the peace that is sought after.  When I have shared these insights 
without expectation of how they are received both in the clinical therapeutic context and in the 
larger group context, I sense that the essence of what our human journey is about becomes 
illuminated. 

Thank you, dear reader, for listening, as I hope this resonates with the meaning of what you 
perceive humanistic psychology is all about. 
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Jean-Louis Trintignant 
In Memoriam 
(1930-2022) 

 
As I sat down to write an updated introduction to my book, Ethics and Lao-Tzu, originally 
penned some twenty years ago, I found myself, as on that prior occasion, contemplating a 
recently revisited film.  Once again, it is classic European cinema, albeit of a markedly different 
sort than the Antonioni film about which I found myself previously thinking.   
A Man and a Woman: Twenty Years Later reprises, as its title suggests, Claude Lelouch’s A 
Man and a Woman, originally released in 1966 to universal acclaim and starring French actors 
Jean-Louis Trintignant and Anouk Aimée.  Existentially-speaking, Lelouche’s film may not be on 
quite the same level as Antonioni, but one watches for the inimical French elegance and flair 
and the riveting performances of Trintignant and his filmic lover, Aimée. A Man and a Woman 
remains deserving of its vaunted stature — why Lelouch went on to direct a second sequel 
three years before Trintignant’s recent death at 91. 
 
Robert Abzug (a cultured friend and simpatico spirit no less than the author of Rollo May’s 
remarkable biography), intuiting that I, too, would be saddened by news of Trintignant’s passing, 
forwards a link to an article remembering Trintignant’s extraordinary career in the Forward, a 
progressive Jewish-American newspaper: “A giant of acting forever changed by the German 
occupation of his homeland.”  Both Trintignant and Aimée emerged, it oughtn’t surprise us, out 
of venerable ethical/ethnic circumstances and stock.  Trintignant’s father, a successful 
businessman, became involved in the French underground during World War II, eventually 
assisting Jews in gaining safe passage out of occupied France by way of Spain.  When 
Trintignant’s father was imprisoned in Marseilles upon being apprehended by French 
collaborators, Trintignant’s mother had an affair with a Nazi soldier.  After the war, she was 
publicly shamed.  Upon his release, Trintignant’s father scolded his son for remaining silent as 
his mother had her hair shorn before being marched through French villages with others in a 
display of public humiliation.  Trintignant’s sympathy with the plight of the outsider (indeed, with 
the complexities of character more broadly) was more than professional accoutrement.  Rather, 
it seems to have been the stuff from which his rarified work both on film and stage evolved and 
was, through the course of a lifetime, meticulously crafted.  Aimée adopted her own father’s 
Jewish faith as an adult. Lelouche himself grew up in an Algerian Jewish home.  His mother, he 
recalls, hid him in movie theaters as a child out of view of the Gestapo. 
 
It is Trintignant’s haunting performance in Bertolucci’s adaptation of Alberto Moravia’s novel, 
The Conformist, that keeps cycling through my mind.  In the weeks following Trintignant’s death, 
I have revisited Bertolucci’s masterpiece for the first time in years and reread the Moravia novel 
as well.  Both artworks remain compelling reveries on character and its all-too-human 
deformations and entanglements. “The first sin was joined by a second,” observes Moravia of 
his protagonist, Marcello, in the opening pages, “and there was no way he could undo either of 
them.”  All future decisions and actions will be underwritten by flights from anxiety and 
consciousness of difference in an attempt to assume an outward mantle of conventionality.  “It’s 
funny,” observes his blind friend, Italo, of Marcello on the threshold of marriage and a seemingly 
important assignment in the fascist secret police that will culminate in the assassination of a 
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former professor; “Everyone would like to be different from the others, but you want to be the 
same as everyone else.”  “What do you think your marriage will get you?” his friend inquires.  
“The impression of normalcy,” is Marcello’s succinct, ingenuous reply.  Giulia, Marcello’s 
betrothed, appears to be a woman with no especial consciousness of difference at all —
precisely what many conforming doctors and psychotherapists might order.  As the Czech 
novelist Milan Kundera observes of an image-driven world, “many people, few gestures.” 
 
It is my understanding that Trintignant and Aimée never were lovers despite enactments in 
Lelouche’s films depicting both passion and the poignant nature of loss over the course of time.  
It’s my understanding also that their friendship was held to be special to each of them — even if, 
with Taoist restraint, this was something seldom discussed publicly or, possibly, at all.  I find 
something exquisitely moving in such a quietly resolute, heartfelt connection (both the one 
depicted at intervals on screen and the one that inhered in what we like to think of as “real life”) 
— a bond likely infused with moral and psychospiritual under- and overtones. Trintignant would 
go on to work with some of the great European directors of our time — François Truffaut, Costa-
Gavras, Krzysztof Kieślowski, and Michael Haneke among them.   
 
Jaspers scholar Matthias Bormuth (a refugee, not unlike myself, from organized religion and, 
increasingly, the professional guilds) informs me from Berlin that Karl Jaspers and Hannah 
Arendt (who shared a similarly hallowed connection) would refer to such partnerships of 
character and thought as Geisterreich, a “sphere of minds.”  There is much that the discerning 
world might glean from Jean-Louis Trintignant’s myriad collaborations over the course of a life 
uncommonly well-lived and well-played. 
 

 
 
 
 
 
SHP Spring Conference News 
 
It’s time to start planning for your part in the 16th annual Society for Humanistic Psychology 
Conference.  The conference will be in-person in 2023 at the University of New Mexico campus 
in Albuquerque, from March 16th through March 19th.  With its theme of cultivating radical 
hospitality, the conference will offer opportunities to commune with colleagues, think 
collaboratively about the future of humanistic psychology, and obtain continuing education 
credits.  Register and stay in touch with evolving plans at www.shpconference.com. 
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