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Presidential Column
Jacquelynne Eccles, PhD
University of California, Irvine
I am honored to be the President of Division 7.
As Gail pointed out in her president’s column last
year at this time, we serve for two years as president. My term began in January of 2016. I want
to thank Gail for the great job she did as president. She will be a very hard act to follow. Her
dedication to the Division was without parallel.
I also want to welcome Michael Lamb on as the
new President-Elect. He has already begun his 6
year term with great plans for jointly sponsored
preconferences with other developmental science organizations. This
effort is part of our ongoing goal of
raising the visibility of Division 7 both
within APA and internationally. Division 7 is one of the oldest formal organizations devoted to the scientific
study of human development. Unfortunately, our membership and visibility have declined over the last 20-30
years. On the one hand, this has created financial and visibility problems for us. On the
other hand, it reflects, we think, the very positive
growth in other professional organizations devoted to the scientific study of human development.
Over the last several years, the Executive Committee of Division 7 has been discussing ways to
work more closely with these other professional
associations to serve our overlapping scholarly
communities. Sponsoring focused preconferences
is one mechanism we are pursuing.

ing joint task forces, joint special projects, and
joint sessions at the annual APA meeting. I will
say more about these activities in later newsletters. At this time, I want to highlight the joint
sessions at the upcoming annual meeting in Toronto. This year, Sandra Simpkins, the chair of
our program committee, was very successful at
working with other division to put together a set
of very interesting sessions for the meeting in Toronto (see the program summary in this newsletter). It is clear that APA wants more
such sessions for the future annual
meetings. Sandra did an amazing job
this year using this mechanism to increase our presence at the annual
meeting. By so doing, she has laid the
groundwork for our continuing collaboration with several other basic and
applied divisions. I want to thank her
for all of the hard work she put into
the program this year.
In closing I want to invite all members to participate more actively in Division 7. One of the jobs
of the president each year is to recruit members
to serve on various committees and play other
important roles in APA. We want to include as
many members as possible in such leadership activities. Please send me an email
(jseccles@uci.edu) if you would be interested in
participating in such activities.

I also want to thank all of the people who have
Another mechanism involves joint activities with participated in such activities over the last year.
other APA divisions. Over the last 40 years, sev- The chairs and various elected officers are listed
eral new, more applied, developmentally-focused below. Each of these individuals have served our
APA divisions have been created. APA has estab- division very well over this past year. They are
lished several mechanisms to support collabora- listed on pgs. 4 and 28.
tion amongst its many divisions. We are taking
advantage of several of these mechanisms includPAGE 2
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Enjoy Division 7 Award
Winners’ Talks at APA!
The Power, Promise, and Perils of Empathy:
A Development Perspective

Invited Address, G. Stanley Hall Award for Distinguished Contribution to Developmental Psychology
Dr. Carolyn Zahn-Waxler
Friday August 7, 11—11:50, Convention Center 104C

Designing for Development Across the Scales of Time
Invited Address, Urie Bronfenbrenner Award for Lifetime Contribution
to Developmental Psychology
Dr. Michael Cole
Friday August 7, 9—9:50, Convention Center 104C

The Emergence of Human Cooperation:
Development and Evolution

Invited Address, Boyd McCandless Young Scientist Award
Dr. Felix Warneken
Friday August 7, 10—10:50, Convention Center 104C
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Division 7 Announcements
Early Career Awards
Dissertation Award
The recipient of the 2014
Dissertation Award is Jenalee
Doom. Her dissertation focuses on changes in the shift
from parents to peers as
stress buffers in adolescence.
Jenalee is a doctoral candidate at the Institute of Child
Development at the University of Minnesota. Read
more about her award winning dissertation on p. 3.

Early Career Research Grant

Loren Marulis is the
recipient of the 2015 Early Career Research
Grant. Marulis’ work focuses on metacognitive
processes in young children. Marulis is an Assistant Professor at Connecticut College. Read
more about her work on
p. 5.

Early Career
Outstanding Paper
Award
The 2015 winners for
the Early Career Outstanding Paper Award
are David Yeager
(University of Texas,
Austin), Elida Laski
(Boston College), and
Kimberly Cuevas
(University of Connecticut). . Read more about
these papers on pgs. 812.

Thank you for a job well done!
Early Career Outstanding
Paper Award Committee
Gail S. Goodman
Glenn Roisman
Kiley Hamlin
Sue Hobbs

Dissertation and Early Career Research
Grant Committee
Susan Rivera
Kara Sage
Simona Ghetti
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Dissertation Award
“”When Parents Become Ineffective Stress Buffers, Do Peers
Step In?”
Jenalee Doom
Doctoral Candidate, Institute of Child Development, University of Minnesota
Chronic stress in childhood, adolescence, and adulthood has been associated
with increased rates of physical health problems and psychological disorders (Repetti,
Taylor, & Seeman, 2002). As adolescence
has been characterized by increased rates of
mental health problems, increased attention
has focused on mechanisms by which adolescents can be buffered from stressors. I am
interested in the extent to which parents and
friends can reduce responses to stress, which
is termed social buffering.
My work focuses on the hypothalamic
-pituitary-adrenal (HPA) axis because it is
central to the stress response system. Social
buffering of the HPA axis by parents has
been demonstrated as early as infancy
(Gunnar & Donzella, 2002). My work with
my colleagues has shown that parental buffering is observed in later childhood among
pre-pubertal children, but not among those
in mid-late puberty (Doom et al., in press).
What is not known is whether friends can
elicit the stress buffering effect for children,
and, if so, whether that effect becomes more
potent during adolescence. If social buffering by friends is not effective in adolescence
and parents also fail to be able to provide an
HPA axis buffer, this may increase the risk
of psychopathology.
The precise neurobiological mechanisms behind the social buffering effect are

not fully understood. One potential mechanism is oxytocin, a hormone that is known
to be stimulated in close social relationships
(Carter, 2014). Just like the HPA system, the
oxytocin system undergoes significant
changes during puberty that might drive alterations in social buffering. My dissertation
study will examine associations between
parent versus friend support, cortisol reactivity, and oxytocin at two points in development, 9-10 years and 15-16 years, to elucidate whether the oxytocin system should be
examined as a contributor to the shift in social buffering. I will test whether social buffering shifts from parents to peers during adolescence or if there is a time during which
adolescents are unable to derive benefits
from either type of social partner.
Methods
My dissertation study, which is currently underway, builds directly on my previous work. Children will be 9- and 10-years
old and the adolescents will be 15- and 16years old. I will use the Trier Social Stress
Test for Children (TSST-C) as the stress
task, which involves the participant giving a
speech about him or herself and then performing a challenging math task in front of a
two-way mirror. They are told that two
teachers and the experimenter are watching
from behind the mirror to judge their speech
and that the speech will be filmed. Half of
each age will prepare for the speech with
PAGE 5
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their primary caregiver and half with a
friend. A total of 120 participants will be assigned equally for age, sex, and condition
(parent/friend). Saliva samples will be collected 8 times throughout the session—both
before and after the stressor—to measure the
stress hormone cortisol. Urine will be collected at the beginning and the end of the
session to assess how much oxytocin was
produced.
Significance and Future Directions
This study will be the first to examine
the effectiveness of parent and best friend
support across both childhood and adolescence to understand whether the role of social buffering may switch from parents to
best friends across this period. This study
will deepen our understanding of peer relationships by gaining insight into whether
friends may act as buffers against life stress.
If there is a gap between adolescents being
buffered by their parents and friends, this
could be a period during which stressors are
especially potent, having the most detrimental effects on health. As adolescence is a
period associated with increased incidence of
mental illness, particularly depression, the
loss of parental stress buffering during adolescence may play a role as the HPA axis is
involved in the onset and maintenance of depression. My future work will build on my
dissertation study by focusing on the role of
peers as stress buffers in the onset of emotional disorders and substance abuse in adolescence. Investigating whether internalizing
and externalizing symptoms are associated
with failure of parents and peers to buffer the
individual from stress will provide insight
into the etiology of psychiatric disorders.
The current study will be the first step in this
line of research by examining the effective-
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ness of friends versus parents in buffering
physiological responses to stress.
In addition, I am interested in the neurobiological mechanisms by which adolescents transition away from using parents as
social buffers. This will be the first study to
examine oxytocin across childhood and adolescence in response to different types of
support. If oxytocin shows a similar pattern
to cortisol in this study, my future work will
focus on oxytocin as a potential protective
mechanism between social buffering and
positive health outcomes. As oxytocin confers protective psychological and physical
effects on individuals, administering oxytocin or increasing oxytocin levels naturally
through social interaction with others who
are effective social buffers may be methods
of preventing or alleviating psychopathology. I would like to thank APA Division 7 for
their generous support in helping me to complete my dissertation study and disseminate
my results to the scientific community.
References
Carter C.S. (2014). Oxytocin pathways and the
evolution of human behavior. A nnual Review of
Psychology, 65, 17–39.
Doom, J.R., Hostinar, C.E., VanZomerenDohm, A., & Gunnar, M.R. (in press). The roles
of puberty and age in explaining the diminished
effectiveness of parental buffering of HPA reactivity and recovery in adolescence. Psychoneuroendocrinology.
Gunnar, M.R. & Donzella, B. (2002). Social
regulation of the cortisol levels in early human
development. Psychoneuroendocrinology, 27,
199–220.
Repetti, R.L., Taylor, S.E., & Seeman, T.E.
(2002). Risky families: family social environments and the mental and physical health of offspring. Psychological Bulletin, 128, 330–366.
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Early Career Research Grant
“Metacognitive processes in Development [MinD]: Assessing
metacognitive knowledge and behavior, and executive functioning in young children”
Loren Marulis, Martha Bennett '73 Assistant Professor of Human Development
Connecticut College
Historically, early skills and development have been underestimated, largely as a
function of the way they were measured
(Gelman & Baillargeon, 1983). This is particularly pervasive regarding metacognition
(cognition about cognitions), skills vital to
development, learning, and academic success (Bronson, 2000; Dignath, Buettner, &
Langfeldt 2008). Although researchers have
argued that metacognition develops in middle childhood (at earliest by age 7-8, Kreutzer, Leonard, & Flavell, 1975; Veenman, et
al., 2006), evidence of earlier developing
metacognition has more recently been revealed (in preschoolers) through the use of
more sensitive observational tasks (Shamir,
Mevarech, & Gida, 2009; Whitebread et al.,
2007, 2009). Whereas observational methods
can be more sensitive to development and
better able to capture metacognition in
young children, their exclusive use may result in an incomplete depiction of early metacognitive competency.
The present study is designed to measure early metacognition comprehensively by
examining its stability, depth, and breadth in
young children using both observational and
declarative-based (i.e., articulation of metacognitive processes) developmentally sensitive measures across contexts. The conceptualization and measurement of early metacog-

nitive skills and processes will be investigated through the comparison of the data revealed by different measures of metacognitive knowledge and behavior and also the examination of whether these skills are associated with executive functions. A related goal
is to examine how the environment—
whether and how the teacher facilitates children’s metacognitive processes through language, supportive settings, and behaviors—
affects the development of these skills.
Participants will be approximately 50
preschoolers and 35 toddlers from a collegebased laboratory school and their teachers.
All permissions have been received, and the
IRB has approved all aspects of this study.
The children will be individually assessed on
three metacognition processes (a metacognitive interview, metacognitive behavior during a structured problem-solving task, and
metacognitive skills during an unstructured,
child-directed task), as well as an executive
function task, the problem-solving task, and
an expressive language task. In addition, the
laboratory school has already given all children an early childhood developmental inventory, which will be used as a dependent
variable in analyses to examine whether metacognitive and executive function skills are
associated with cognitive, social, and academic functioning skills. Teachers’ instruction and language will be assessed on how
PAGE 7
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(“formal” instruction such as storybook reading to the whole class and informal
such as instructing individual children).
Quantitative data analysis will include
examining mean scores across the different
measurement tools; partial correlations between the metacognition and executive function skills as well as examining convergent
validity between the three metacognitive
measures (controlling for age, executive
function, expressive language, and potentially classroom); and predictive analyses of individual differences on executive function
and expressive language for the various metacognition measures and of classroom differences for the various metacognition
measures. Qualitative data analysis will include how individual children approach the
various tasks, and case studies of several
children from subgroups that may emerge.
It is predicted (based on previous
work; Marulis, Palincsar, Berhenke, &
Whitebread, 2015) that all metacognitive
measures will reveal greater evidence of processes and skills in preschoolers than what
has traditionally been argued to be achievable prior to age 7-8. It is further hypothesized that there will be evidence of emerging
metacognition skills even in toddlers ages 23 and that early metacognition will not function as a unitary factor in these children. Also, it is predicted that SES will moderate the
convergent validity between these so that
metacognition may function more unitarily
for the children from low-SES backgrounds
(who likely have less experience articulating
their metacognitive knowledge for example).
Moreover, it is predicted (Marulis et al.,
2015) that the children’s executive function
skills will be related to their metacognitive
skills. It is hypothesized, however, that these
relations will differ based on the metacognitive measure; specifically that the children’s
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executive function will be more strongly related to their metacognition behavior
(particularly control behaviors) than their
metacognition knowledge. It is hypothesized
that there will be a significant positive association between metacognitive environments
and metacognitive skills (Larkin, 2000):
Children in the classrooms in which the
teachers show more metacognition and are
more facilitative of metacognition will have
significantly greater scores on all metacognition measures.
This study will contribute to the field
of developmental psychology in two significant ways. First, a clearer and more comprehensive conceptualization of metacognition
will be revealed through the divergent ways
of measuring early metacognition skills,
which is central to advancing this concept as
well as examining how it both converges and
diverges from related concepts such as executive function (both theoretically and empirically). Clarifying this concept has been
called for by prominent researchers (e.g.,
Kuhn & Dean, 2004), and empirical evidence has shown that it is the least defined in
research on self-regulated learning (e.g.,
Dinsmore, Alexander, & Loughlin, 2008).
Second, the results will provide information
beneficial to the later design and enactment
of effective early metacognition intervention
programs (e.g., examining what individual
and classroom factors are facilitative of different aspects of early metacognition and
whether this differs by age, and investigating
how executive function and metacognition
develop and whether/how they affect one another and children’s development and learning) with the long-term goal of enhancing
developmental, educational, and life outcomes for all children.
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Early Career Outstanding Paper Award
“Learning from Number Board Games: You Learn What You
Encode"
Elida Laski Assistant Professor
Lynch School of Education, Boston College
This article (Laski & Siegler, 2014),
which was published in Developmental Psychology, serves as an exemplar of how developmental theory and knowledge can be applied to improve instruction and child outcomes. It integrates empirical findings across
developmental psychology – from
knowledge about analogical reasoning to the
role of encoding in forming mental representations – to offer a theoretical framework for
describing and predicting which experiences
are most likely to promote learning.
The research reported in the article
grew out of work conducted by Robert Siegler and Geetha Ramani that demonstrated
that playing a linear number board game that
included the numbers 1-10 led to substantial
improvements in the numerical understanding of preschoolers from low-income, urban
backgrounds. The game was pretty simple
and the control groups in previous studies
ruled out several plausible alternative interpretations, but they left unclear why the
game was so effective. Laski and Siegler
(2014) went a long way toward answering
this question, as well as extending the research to somewhat older children and to a
much larger range of numbers (0-100) than
had been examined in previous research.
Informed by the Cognitive Alignment
Framework she developed, Dr. Laski was
able to predict and demonstrate the value of
a simple manipulation for children’s learning
from number board games. She hypothesized

that the effectiveness of number board games
was due to the counting-on procedure, which
was required in the game, promoting encoding of the numbers in the squares of the
board that otherwise might not be encoded
by such young children. The experimental
manipulation was elegant. Children in the
experimental condition counted on as in past
number board game studies from whatever
number their token occupied. For example, if
their token was on 38, and they spun a 4 on
the spinner, they needed to count, “39, 40,
41, 42.” If they were unable to do so, the experimenter counted for them and then had
them repeat the counting. Children in the
control condition played the identical game
for identical time periods, but counted from
1. If they were on 38 and rolled a 4, they
would count “1, 2, 3, 4.”
Dr. Laski found that relative to the
control group, posttest performance of children who counted-on from the location of
their token were superior in number line estimation, number identification, counting on,
and encoding of the location of numbers on
the board. Perhaps most important for the
underlying theory, posttest encoding accuracy fully mediated the treatment effect. Given
that the Cognitive Alignment Framework
emphasized the importance of ensuring children encode key features in materials – in
this case, encoding numbers in order to link
numerical and spatial cues -- this was a very
important finding. The results of the study
PAGE 10
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Early Career Outstanding Paper Award
important finding. The results of
the study also indicated that the game
was effective with a broader range of
numbers than had been previously examined, 0-100 rather than 0-10, and
with somewhat older children, 6-yearolds versus 4-year-olds.
A second experiment in the study
demonstrated that simply counting-on
with the same numbers outside of the
board game context did not produce
comparable gains. The experimental
condition in this study involved children playing the board game as in the
counting from one condition, and then
separately counting the numbers from 0
-100 from cards, with each card having
from 1-5 numbers on it (“e.g., 39, 40,
41, 42.”) Mistakes that children made
were corrected, and children required to
count correctly, as in the counting-on
condition of the prior experiment. As
hypothesized, this condition led to improved numeral identification and
counting-on skill, but did not lead to
improved encoding or to improved understanding of numerical magnitudes.
This further supported the underlying
theory that the board game exercised its
positive effects by counting-on leading
to improved encoding of numbers and
their spatial positions, which in turn led
to improved knowledge of numerical
magnitudes.
The paper offers a concrete tech-

nique for improving young children’s
mathematical knowledge, and does so
within the context of a larger theoretical framework, that can inform the design of instructional interventions within and outside the field of developmental psychology.
In fact, within just one year of being
published the Cognitive Alignment
Framework has already been used to
successfully predict the kinds of instructional interactions that facilitate
children’s patterning performance
(Collins & Laski, 2015; Fyfe, McNeil,
& Rittle-Johnson, 2015). Consequently,
it was awarded the Early Career Outstanding Paper Award for its potential
to broadly impact the field.
References
Collins, M. A., & Laski, E. V., (2015). Preschoolers’ strategies for solving visual
pattern tasks. Early Childhood Research Quarterly, 32, 204-214.
Fyfe, E., McNeil, N. M., Rittle-Johnson, B.,
2015). Easy as ABCABC: Abstract
language facilitates performance on a
concrete patterning task. Child Development, 86, 927-935.
Laski, E.V., & Siegler, R. S. (2014). Learning
from number board games: You learn
what you encode. Developmental Psychology, 50(3), 853-864.
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Early Career Outstanding Paper Award
“What’s mom got to do with it? Contributions of maternal execution function and caregiving to the development of
executive function across early childhood"
Kimberly Cuevas, PhD, Assistant Professor,
Department of Psychology
University of Connecticut
Despite the importance of executive
functions (EF; e.g., working memory, inhibitory control, cognitive flexibility) in
both clinical and educational contexts,
the etiology of individual differences in
early childhood EF remains poorly understood. In an article published in Developmental Science, the Early Career Award
Paper for Division 7 provides the first concurrent analysis of the relative contributions of maternal EF and caregiving to early childhood EF. Current theory postulates
that bio-social mechanisms—both genetic and co-occurring socialization experience—support optimal regulatory development (Rueda, Posner, & Rothbart,
2004). Previous child EF research has focused on either positive caregiving or severely adverse environments (see review
by Hughes, 2011). My colleagues and I
were in interested in whether negative
caregiving behaviors, within a typical environment, would be associated with
child EF. Although maternal EF is associ-

ated with a variety of caregiving behaviors
(Deater-Deckard, Wang, Chen, & Bell,
2012), it is unknown whether maternal EF
and caregiving measure synonymous biosocial contributors to child EF. To help
elucidate the mechanism of maternal–
child EF associations, we examined
whether maternal caregiving mediated
the association between maternal EF and
early childhood EF.
A group of children and their mothers (N = 62) completed age-appropriate
interaction (10, 24, 36 months) and EF
tasks (child: 24, 36, and 48 months). Because both verbal ability and socioeconomic status are associated with EF, we
controlled for maternal education (a correlate of socioeconomic status and verbal
intelligence) and child verbal ability in
our regression analyses. At 24 months,
EF was associated with maternal EF (r
= .22), but not negative caregiving behaviors (r = -.06). Regression analyses
PAGE 12
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Early Career Outstanding Paper Award
revealed that by 36 months of age,
maternal EF and negative caregiving behaviors accounted for unique variance in
child EF, above and beyond maternal education and child verbal ability. Maternal
EF and negative caregiving accounted for
approximately the same amount of variance in 36-month EF (even when controlling for EF stability). However, negative
caregiving accounted for more unique variance in 48-month EF than maternal EF
(controlling for EF stability enhanced this
pattern with unique contributions of negative caregiving only). Taken together
with the 24-month null findings, these
findings suggest that the effects of negative caregiving behaviors are increasingly
manifested in early childhood EF.

adverse environments. Our findings reveal that regardless of maternal EF and education, an environment that is low in
negative caregiving behaviors will help
promote optimal EF development.
References
Cuevas, K., Deater-Deckard, K., Kim-Spoon,
J., Watson, A. J., Morasch, K. C., & Bell,
M. A. (2014). What’s mom got to do
with it? Contributions of maternal
executive function and caregiving to
the development of executive function
across early childhood. Developmental
Science, 17, 224-238. http://
dx.doi.org/10.1111/desc.12073
Deater-Deckard, K.,Wang, Z., Chen, N., &
Bell, M.A. (2012). Maternal executive
function, harsh parenting, and child
conduct problems. Journal of Child
Psychology and Psychiatry, 53, 5488–
1091. doi: 10.1111/j.14697610.2012.02582.x

Mediation models revealed that the
links between maternal EF and child EF at
36 and 48 months of age were at least par- Hughes, C. (2011). Changes and challenges in
20 years of research into the developtially explained by associated variations in
ment of executive functions. Infant
caregiving behaviors. Maternal EF also
and Child Development, 20, 695–271.
had statistical indirect effects on changes
doi: 10.1002/icd.736
in child EF (i.e., 24 to 36 months; 36 to 48
Rueda, M.R., Posner, M.I., & Rothbart, M.K.
months) through maternal caregiving.
(2004). Attentional control and selfThus, although maternal EF and negative
regulation. In R.F. Baumeister & K.D.
caregiving are related, they provide unique
Vohs (Eds.), Handbook of selfregulation: Research, theory, and appliinformation about the development of
cations (pp. 283–300). New York: Guilchild EF. Importantly, these associations
ford Press.
were present in the context of "typical"
parenting behaviors as compared to severe
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Early Career Outstanding Paper Award
“Declines in efficacy of anti-bullying programs among older
adolescents: Theory and a three-level meta-analysis"
David Yeager, Assistant Professor
Department of Psychology, University of Texas, Austin
Highly visible tragedies in high schools
thought to involve bullying have directly contributed to public support for
state-mandated K-12 anti-bullying programming. But are existing programs
actually effective for these older
adolescents? This paper first outlines
theoretical considerations, including
developmental changes in (a) the
manifestation of bullying, (b) the underlying causes of bullying, and (c) the
efficacy of domain-general behaviorchange tactics. This review leads to the
prediction of a discontinuity in program efficacy among older adolescents.
The paper then reports a novel metaanalysis of studies that administered
the same program to multiple age
groups and measured levels of bullying
(k = 19, with 72 effect sizes). By conducting a hierarchical metaanalysis of
the within-study moderation of efficacy by age, more precise estimates of age
-related trends were

possible. Results were consistent with
theory in that whereas bullying appears
to be effectively prevented in 7th grade
and below, in 8th grade and beyond
there is a sharp drop to an average of
zero. This finding contradicts past meta-analyses that used between-study
tests of moderation. This paper provides a basis for a theory of age related
moderation of program effects that
may generalize to other domains. The
findings also suggest the more
general need for caution when interpreting between-study meta-analytic
moderation results.
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“Division 7 Members are Influencing Legal Decision Making”
Gail S. Goodman, PhD
University of California, Davis
Research findings by Division 7 members
are influencing U.S. Supreme Court decisions, as
well as decisions of lower courts, with profound
effects on the “law of the land.” Here are three
examples.

sion about the effects of parents’ sexual orientation on children. Moreover, his research was cited in the American Psychological Association’s
(APA’s) amicus brief in support of same sex
marriage. Ten pages of APA’s amicus brief were
In the recent U.S. Supreme Court case of cited by Justice Anthony Kennedy in the majoriOhio v. Darius Clark, a central issue was wheth- ty decision.
er teachers could recount in court what a 3-yearI recently testified in a hearing in Arizona
old had told them about the injuries he had inconcerning whether a defendant who is reprecurred. When the child arrived at preschool, the senting himself (“pro per”) should be permitted
teachers noticed the child’s injuries and asked
to cross examine young child victim witnesses in
“Who did this? What happened to you?” The
a child sexual abuse criminal case. In numerous
teachers then repeated the child’s answer in the other countries, defendants are not permitted to
criminal trial. The legal question was whether
cross examine child victims in sex crime cases
the child's statements were made for the purpos- because it is considered too traumatic for the
es of prosecution, triggering the defendant's right children. The alternative accepted by a number
to have the evidence excluded unless the child
of U.S. courts is to have an attorney represent
testified. Professor Thomas Lyon, working with the defendant specifically for the purpose of
a USC law alum and several students, helped
cross examination of the child victims. At the
write an amicus brief to the U.S. Supreme court hearing, research findings were presented on
in the case. The brief cited research on chilchildren’s short-and long-term reactions to testidren’s understanding of the legal system, confying in criminal court; this research was conducted by Dr. Karen Saywitz and others, which ducted in collaboration with Sue Hobbs
suggested that children do not understand that
(Division 7 Graduate Student Representative),
their statements made to teachers will lead to
Professor Jodi Quas (former Division 7 Member
prosecution. The Supreme Court cited the brief at Large), and Professor Simona Ghetti (former
and the research in concluding that the evidence Division 7 newsletter editor), as well as several
should not be excluded.
others.
In the highly publicized Obergefell v.
Hodges decision, the U.S. Supreme Court struck
down state prohibitions on same sex marriage.
Professor Michael Lamb, President-Elect of Division 7, testified in cases leading up to this deci-

It is clear that Division 7 members are
making a difference in legal decision making.
We should be proud as a field that our research
is influencing laws and policies that better children’s lives and promote justice.
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Check Out Our Website
http://ecp.fiu.edu/APA/div7/
The Division 7 website offers a wealth of useful information. In addition to general information about the
membership, you will find:

Listing of Graduate Programs in Developmental Psychology
DOTDEP maintains a helpful list of graduate training programs in developmental psychology and related disciplines (with links to each department's WebPages). This is a great resource for prospective graduate students or others interested in learning about or applying
for graduate training. More than 70 graduate programs are now listed on our web site at:
http://ecp.fiu.edu/APA/div7/?f=gradprograms
If you would like to have your graduate program added to the listing (or would like to make
changes to it), the following information from an appropriate representative is requested:
school name, program name, department or college affiliation, web site URL to link to relevant developmental or departmental program information, and e-mail address for an appropriate contact person. Programs concerned with graduate training in developmental
psychology, whether located in a department of psychology, or a department or college of
education, human development, pediatrics, or home economics, will be considered for inclusion if the above material is submitted. Please send the information to Judith Becker
Bryant, judithbryant@usf.edu.

Listing of online resources for developmental psychology (journal
homepages, other organizations, grant-seeking information…)

Web-based e-mail mechanism to send questions/comments to various
Division 7 committee members
For information concerning the Division 7 webpage, please contact our
webmaster, Louis Manfra, manfral@missouri.edu.
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Funding Opportunities
The Science Directorate of the
American Psychological Association
is managing two award programs for
graduate student research in 2014.
For both awards, applications are
welcome from graduate students of
psychology in any research specialty
area.

The application deadline for
both awards is Sept. 15, 2015.
If you have questions, please contact the Science Directorate via email
(science@apa.org) or telephone at
(202) 336-6000. A description of the
two awards follows:
APA Dissertation Research
Awards

of doctoral study). The award focuses
on both the student’s general research experience and specific completed research projects. The research independence of the applicant
as well as the novelty and implications of research performed as a
graduate student will be used for
evaluation purposes. Therefore preference may be given to students who
have completed their second year of
doctoral studies.
The funds may be used for direct research expenses (e.g., computer time,
animal care, equipment, participant
fees and incentives), software, and/or
conference travel; it may not be used
for tuition, fees, or personal expenses.

The Science Directorate of the
American Psychological Association
sponsors an annual competition for
dissertation research funding. The
purpose of the Dissertation Research
Award program is to assist scienceoriented doctoral students of psychology with research costs. The current program includes 30-40 grants
of $1,000 each, along with several
larger grants of up to $5,000 to students whose dissertation research
reflects excellence in scientific psychology.

Each recipient receives an award of
$1,000.

For more details about this
award, including eligibility requirements and application materials, visit:

APF provides financial support
for innovative research and programs
that enhance the power of psychology to elevate the human condition
and advance human potential both
now and in generations to come.

http://www.apa.org/about/awards/
scidir-dissertre.aspx
Early Graduate Student
Researcher Awards
The purpose of the Early Graduate
Student Researcher Awards program
is to recognize students for conducting outstanding research early in
their graduate training (i.e., research
conducted within the first two years

versity in race, ethnicity, gender, age,
disability, and sexual orientation.
About the Elizabeth Munsterberg
Koppitz Fellowship Program
The
Elizabeth
Munsterberg
Koppitz Fellowship Program provides
fellowships and scholarships for
graduate student research in the area
of child psychology.
APF supports original, innovative
research and projects. Although APF
favors unique, independent work, the
Foundation does fund derivative projects that are part of larger studies.
Program Goals
The Elizabeth Munsterberg Koppitz
Fellowship Program


Nurtures excellent young scholars for careers in areas of psychology, such as child-clinical,
pediatric, school, educational,
and
developmental
psychopathology



Supports scholarly work contributing to the advancement of
knowledge in these areas

For more details about the
awards, including eligibility requirements and application materials, visit:
http://www.apa.org/about/awards/
scistucoun-earlyre.aspx
ELIZABETH MUNSTERBERG
KOPPITZ FELLOWSHIP
PROGRAM



About the American Psychological
Foundation (APF)

Several fellowships of up to
$25,000 each



Support for one year only



Only one application accepted
from any one institution in any
given year



Tuition waiver/coverage
home institution

Since 1953, APF has supported a
broad range of scholarships and
grants for students and early career
psychologists as well as research and
program grants that use psychology
to improve people’s lives.
APF encourages applications
from individuals who represent di-

Funding Specifics

from

APF does not allow institutional
indirect costs or overhead costs. Applicants may use grant monies for
direct administrative costs of their
proposed project.
Eligibility Requirements
Applicants must:
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Have completed doctoral candidacy (documentation required)
Have demonstrated research
competence and commitment in
the area of child psychology
Receive IRB approval from host
institution before funding can be
awarded if human participants
are involved
Evaluation Criteria

Proposals will be evaluated on:


Conformance with stated program goals



Magnitude of incremental contribution



Quality of proposed work



Applicant’s demonstrated scholarship and research competence
Proposal Requirements

Title and description of proposed
project to include goal, relevant
background,
target
population,
methods, and anticipated outcomes


Format: not to exceed 5 pages



1 inch margins, 12 point Times
New Roman font;





Relevant background, literature
review, specific aims, significance;
Methods section (The method
section must be detailed enough
so that the design, assessments,
and procedures can be evaluated.);



Implications section



Timeline for execution



Full budget and justification



Current CV



Two letters of recommendation
(one from a graduate advisor and
the other from the department
chair or Director of Graduate
Studies)

Submission Process and Deadline

DIVISION 7 NEWSLETTER SUMMER 2015

Eligibility Requirements
Submit a completed application
online at http://forms.apa.org/apf/
grants/

Applicants must:


Be a student and/or researcher
who deals with the psychological
components of injury and death
in children, and/or the prevention of physical injury in children
and adolescents



Demonstrated research competence and area commitment



Obtain IRB approval from host
institution before funding can be
awarded if human participants
are involved

Submission Deadline:
November 15, 2015
Please be advised that APF does
not provide feedback to applicants on
their proposals.
Questions about this program
should be directed to Samantha Edington, Program Officer, at sedington@apa.org.

REQUEST FOR
PROPOSALS: LIZETTE PETERSON-HOMER MEMORIAL RESEARCH GRANT
The Lizette Peterson
Homer Memorial Injury Research
Grant supports research into psychological and behavioral aspects of
the prevention of injuries in children and adolescents as reflected in
the activities and interests within
pediatric psychology of the late Lizette Peterson-Homer and her commitment to improving the status of
children in the face of the most significant threats to their health and
development. This grant is open to
students and faculty to support research related to the prevention of
injuries in children and adolescents.
Funding is available up to $5,000
and is sponsored jointly by the
American Psychological Foundation
and APA Div. 54.
Amount: Up to $5,000
APF does not allow institutional
indirect costs or overhead costs,
principal investigator stipends, travel, or publication-related expenses.
Applicants may use grant monies
for direct administrative costs of
their proposed project.

Evaluation Criteria
Proposals will be evaluated on:


Conformance with stated program goals



Magnitude of incremental contribution



Quality of proposed work



Applicant’s demonstrated scholarship and research competence
Proposal Requirements

A research proposal, four singlespaced pages (all in one MS Word
document). To include:


A 100-word abstract



Description of the project with
Introduction, Methods, and Procedure



A detailed budget



References



A current curriculum vitae



Supporting faculty supervisor
letter (if the applicant is a student)



Proof of IRB approval or statement that IRB approval is pending.

Submit a completed application to:
David M. Janicke, PhD
(352) 273-6046 ; djanicke@phhp.ufl.edu
Deadline: October 1, 2015.
For more information see: http://
www.apa.org/apf/funding/
peterson-homer.aspx
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learning

DISSERTATION GRANT
With support from the National
Science Foundation (NSF), the Ameri-

can Educational Research Association(AERA) Grants Program announces
its
Dissertation
Grants competition. The program
seeks to stimulate research on U.S.
education issues using data from the
large-scale, national and international data sets supported by the National Center for Education Statistics
(NCES), NSF, and other federal agencies, and to increase the number of
education researchers using these
data sets. The program supports research projects that are quantitative
in nature; include the analysis of existing data from NCES, NSF, or other
federal agencies; and have U.S. education policy relevance.
Description
AERA invites education-related
dissertation proposals using NCES,
NSF, and other federal databases.
Dissertation Grants are available for
advanced doctoral students and are
intended to support the student
while writing the doctoral dissertation. Applications are encouraged
from a variety of disciplines, such as
but not limited to, education, sociology, economics, psychology, demography, statistics, and psychometrics.
The Governing Board for the
AERA Grants Program has established the following four strands of
emphasis for proposals. Applicants
are encouraged to submit proposals
that: ·





develop or benefit from new
quantitative measures or methodological approaches for addressing education issues
incorporate subject matter expertise, especially when studying
science, technology, engineering
and
mathematics
(STEM)



analyze TIMSS, PISA, or other
international data resources



include the integration and analysis of more than one data set

Research projects related to at
least one of the strands above and to
science and/or mathematics education are especially encouraged. Other
topics of interest include policies and
practices related to student achievement in STEM, contextual factors in
education, educational participation
and
persistence
(kindergarten
through graduate school), early
childhood education, and postsecondary education. The research project must include the analysis of data
from at least one of the large-scale,
nationally or internationally representative data sets such as those supported by NCES, NSF, and the U.S.
Department of Labor, the U.S. Census Bureau, and the National Institutes of Health. The data set(s) of
interest must be available for analysis at the time of application (publicor restricted-use files are permissible). Additional data sets may be
used in conjunction with the obligatory federal data set. If international
data sets are used, the study must
include U.S. education.

are up to $20,000 for 1-year projects.
Grants are not renewable. In accordance with AERA's agreement with
the funding agency, institutions may
not charge indirect costs on these
awards.
In addition to the dissertation
grant award, grantees will participate
in a 2-day conference in Washington,
DC. The conference will provide
unique professional development
experiences for grantees, including
highly qualified speakers on topics of
education policy and career development, presentations of dissertation
research by former grantees, and
interaction with the Governing
Board and federal agency staff. This
conference is specifically for AERA
grantees, and travel expenses will be
paid by AERA.
Grantees will present their research at a poster session during the
AERA Annual Meeting and will participate in a one-day capstone workshop. Grantees must include travel
funds (up to $1,000) in their grant
budget to attend the AERA Annual
Meeting held in Spring.
Application Requirements
All applications for
Grants must include:


Information on the applicant
(contact and background information)



Abstract of the proposed research project



Statement of how this research
advances the current state of
knowledge in the field, substantively or methodologically

Eligibility
Applicants for Dissertation
Grants may be U.S. citizens or U.S.
permanent residents enrolled in a
doctoral program. Non-U.S. citizens
enrolled in a doctoral program at a
U.S. institution are also eligible to
apply. Applicants should be advanced doctoral students at the dissertation writing stage. Underrepresented racial and ethnic minority
researchers are strongly encouraged
to apply.
Awards

Dissertation

 Research proposal (limited
to 4 single-spaced pages) that
addresses the following:



Problem statement/policy issue
and its importance

Awards for Dissertation Grants
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Theoretical or conceptual framework for the research



Brief review of relevant research/
policy literature



Research questions, including
justification for the use of the
data set(s) to analyze the research question(s) of interest;
hypotheses to be tested



Description of methodology including proposed data set and
criteria for selecting data file,
sample (e.g., groups used, exclusions to sample, and estimated
sample sizes), selection of variables and rationale for using
them, analytic techniques, and
feasibility of the study



Connections between the potential findings and the policy issue



Brief dissemination plan for this
research, including ways in
which to make the research
known to influence policy



Conceptual or figural model depicting the design of the study



Statistical model or formulas,
appropriately defined, that are
connected to the conceptual
model, including justification for
inclusion of variables into the
model(s)



Categorized list of variables from

DIVISION 7 NEWSLETTER SUMMER 2015

the NSF, NCES, or other federal
data set(s) to be used



References cited in the proposal
narrative and models



Proposed budget



Applicant's curriculum vitae, no
longer than 2 pages, to include
the following:



Research and academic employment history



Relevant graduate courses in
statistics and methodology



Relevant
publications
presentations



Relevant professional affiliations
and/or memberships



Substantive letter of support
from applicant's faculty dissertation advisor that includes an indication of the student's current
progress toward the degree and
expected date of completion, and
of the student's potential for success in his or her anticipated career path. If the applicant is from
a discipline other than education, a second letter of support
from a faculty sponsor with an
education research background
is also required. Note that letters
may be sent electronically to the
AERA Grants Program Manager
or in hard copy but must be re-

ceived by the deadline. Applicants are encouraged to ask their
advisors early for letters of recommendation.
Application Submission

and

Proposals must be submitted
electronically. Applicants should
read carefully the entire Call for
Proposals and the Submission Instructions prior to starting the online
submission process. Applicants will
be asked to enter specific information in text boxes and upload documents that have been saved in PDF.
The deadline for submission is
11:59pm Pacific Time. Applicants are
encouraged to submit proposals in
advance of the deadline. Submission
must be made electronically on the
AERA Dissertation Grant submission
web page.
Contact grantsprogram@aera.net if you have questions
regarding the application or submission process. NOTE: all awards are
contingent upon AERA's receiving
continued federal funding.
For more information about
these grants, go to AERA’s Call for
Proposals.
Click here to apply for an AERA Dissertation Grant or visit the AERA
Grants Program Website at http://
www.aera.net/grantsprogram

Next Application Deadline:
September 10, 2015

We’re On Facebook
We want to be “Liked.” Please visit our Facebook page and “like” us. We are
building our Facebook presence to provide opportunities to share ideas about developmental psychology and exciting findings from your lab as well as to discuss current developmental psychology studies. However, we can only grow and become a valuable resource if you join our page and participate!
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The Division 7 mentoring program is continuing!
The goal of the Division 7 Mentoring Pro-

area, interests, and availability. The nature

gram is to provide informal mentoring

of this mentoring would be negotiated be-

by mid-career or senior scholars to inter-

tween the two individuals, but could in-

ested early-career individu-

clude advice on job opportu-

als, typically from outside

nities/hunting, setting up a

their working unit. Potential

laboratory, publishing, ob-

mentors are APA Division 7

taining grants, the tenure

members who are at the As-

process, negotiating work-

sociate Professor level or

career issues, and/or other

above (or the equivalent for

career-related issues. Men-

mentors who are in applied

tors and mentees might meet

fields, private industry, etc.).

at a conference (e.g., APA,

Potential mentees may be

SRCD), or discuss issues by

post-docs or Assistant Professors and indi-

phone, Skype, email, or any other method

viduals at this level working in applied jobs.

that is convenient for them. Visit the web-

Every effort will be made to match mentors

site for more information and to sign up.

and mentees on research or professional
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UpcomingConferences
Conferences
Upcoming
European Early Childhood
Education Research Association Annual Conference
September 7-10, 2015
Barcelona, Spain
http://www.eecera.org/conferences/

Meeting of the European Society
for Cognitive Psychology (ESCoP)
September 17—20, 2015
Paphos,, Cyprus
http://escop.eu/events/future/

European Conference on Developmental Psychology
September 8-12, 2015
Braga, Portugal
http://www.esdp.info/

The Flux Congress
September 16-19, 2015
Leiden, The Netherlands
http://www.fluxconference.com/
Society for the Study of Emerging
Adulthood: 6th Biennial Conference
October 14-16, 2015
Miami, FL
http://www.ssea.org/

The Annual Boston University
Conference on Language Development
November 13-15, 2015
Boston, MA
http://www.bu.edu/bucld/

The Annual International Conference on Stigma
November 20, 2015
Washington, D.C.
http://www.whocanyoutell.org/

Budapest CEU Conference on Cognitive
Development
January 7-9, 2016
Budapest, Hungary
http://www.bcccd.org/

Society for Research on Adolescence
March 31—April 2, 2016
Baltimore, MD
http://s-r-a.org

Annual International Conference on
Cognitive and Behavioral Psychology
February 22-23, 2016
Singapore
http://www.cognitive-behavior.org

The Cognitive Development Society's
Biennial Meeting
October 9-10, 2015
Columbus, OH
http://www.cogdevsoc.org/

Annual Conference of the Association for Moral Education
November 5—7, 2015
Santos, Brazil
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Division 7:
Special Events at APA 2015
Presidential Invited Address:
Psychological and Neuroscientific Support for the Four-Phase Model of Interest
Development
Dr. Suzanne Hidi and Dr. Ann Renninger
Thursday August 6, 3—3:50, Fairmont Royal York Hotel, Confederation Rm, 3

Social Hour
Co-sponsored by Divisions 7, 16, 37, and the
Committee on Children, Youth, and Families
Division 7 Award
Winners will be
honored!

Thursday August 6, 5PM—6:50PM
Fairmount Royal York Hotel, Library

Business Meeting: Open to all members—Join us!
Thursday August 6, 4—4:50PM
Fairmont Royal York Hotel, Confederation Room 3
Members of the Division will doubtless have heard about the recent publication of the Hoffman
Report describing APA's role in the development of national polices concerning the interrogation
and torture of prisoners following the attacks of September 11, 2001. At the time of this writing,
the Association is still digesting the report and discussing possible responses. Many of us fear that
serious harm may have been done to the organization and its reputation, not to mention to the
prisoners who suffered. We are eager to learn what members of the Division feel about these issues and thus will host discussions of the report and divisional responses to it at the Executive
Committee and Business Meetings in Toronto.
We urge members to attend and participate in the Business Meeting.
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Collaborative
programming
New in 2015, APA is sponsoring collaborative programs that cut across divisions and content areas. The goal for this programming is to highlight the unique role of APA as a unifying force in psychology. Crosscutting programs involve at least two divisions and meet the
following criteria: broad appeal, current and timely topic, originality and innovativeness,
interactive/creative format, scientifically based, attention to diversity, and use of one of the
2014 themes. The APA Central Programming Group has scheduled 78 collaborative programs thematically throughout the convention.

Division 7 is proud to co-sponsor the following Collaborative Programs:
Thursday, August 6:
12—12:50PM Interventions for Trauma—Youth, Women, those with SMI, Forensic Populations.
(Divisions 7, 12,18, 35, 56)
12—12:50PM Disparities in STEM—Mapping the Trends of Diversity, the Potential Causes,
and Promising Practices (Divisions 7, 59, 56, 77, 79, 89)
Friday, August 7:
10 –11:50AM Lesbian and Gay Parent Families—Minority Stress, Gender Issues, and Children’s Well-being (Divisions 7, 9, 87, 88)
Saturday, August 8:
10—10:50 AM Bullying and Victimization of LGBT Youth—Perspectives on the Key Issues
in Research and Practice (Divisions 7, 75, 76, 77, 44) (Division 7 Task Force)
11AM—12:50PM Changing Attitudes About and Use of Spanking Across Contexts and Cultures (Divisions 7, 9, 78, 96, 97, 45)
12—12:50PM LGBT Issues Across the Lifespan (Divisions 7, 20, 44)
12—1:50 Implications of DSM-5 Changes on Autism Spectrum Disorder—Cross-Divisional
Perspectives (Divisions 7, 76, 99, 48, 59)
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Continuing Education
APA Convention Sessions
Is Quality in Early Childhood Education and Care Programs Associated withy Child Outcomes? 6
Thursday August 6, 12—1:50PM
Interventions for Trauma—Youth, Women, those with SMI, Forensic Populations

Thursday, Aug. 6, 12—1:50 PM
Designing Development Across the Scales of Time
Invited Address Urie Bronfenbrenner Award for Lifetime Contribution to Developmental
Psychology: Dr. Michael Cole. Friday, Aug. 7, 9—9:50 AM
The Emergence of Human Cooperation: Development and Evolution
Invited Address, Boyd McCandless Young Scientist Award: Dr. Felix Warneken
Friday, Aug. 7, 10—10:50AM

The Power, Promise, and Perils of Empathy: A Development Perspective
Invited Address G. Stanley Hall Award for Distinguished Contribution to Developmental
Psychology: Dr. Carolyn Zahn-Waxler Friday, Aug. 7, 11—11:50AM
Children’s Disclosure of Wrongdoing
Saturday August 8, 8—9:50AM
Changing Attitudes About and Use of Spanking Across Contexts and Cultures
Saturday, Aug. 8, 11AM—12:50PM.
Cultural Studies of Wisdom
Saturday, Aug. 8 12—12:50 PM.
Implications of DSM-5 Changes on Autism Spectrum Disorder—
Cross-Divisional
Saturday August 8, 10—11:50AM
Military-Connected Children and Families-Research Opportunities and Challenges
Sunday August 9, 12—1:50PM
For more information on CE credits please visit: http://www.apa.org/convention/
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Pictures from APA 2014
Dr. Susan Carey receives the Mentor Award

Dr. Adriana Galvan receives the McCandless Award

Dr. Nancy Eisenberg
and Aijah Goodwin

Dr. Hyowon Gweon receiving the dissertation award from Dr. Leslie Carver

Social Reword Processing symposium
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Not aa Member
Memberof
of Division
Division 77 Yet?
Yet?
Not
Not a Member of Division 7 Yet?
Join Division 7: Developmental Psychology
Membership in APA Not Required
Division 7 is the official developmental psychology section of the American Psychological Association (APA). It includes psychological scientists and others from a variety of disciplines who study or work on human development.
Join:
Always free for undergraduate and graduate student affiliates
Free for members for the first year
$24 per year for members after the first year
Benefits:
Receive the Division 7 newsletter, Developmental Psychologist, which is distributed
twice a year, and other periodic notices and announcements
Nominate for, and receive, a variety of awards and fellowships in recognizing
important work in the area of developmental psychology
Influence psychological science, grant priorities, and social policy at the national
level
Network with other developmental psychologists and individuals interested in
development
Eligibility for dissertation and early career grants to fund your research
Join on line at: http://ecp.fiu.edu/apa/div7/index.cfm?g=application
Additional information regarding Division 7 membership can be obtained from Dr.
Bonnie Klein-Tasman, Division 7 Membership Chair, Department of Psychology,
University of Wisconsin-Milwaukee, P.O. Box 413, Milwaukee, WI 53201. Email:
bklein@uwm.edu.
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Executive Committee
President (2-year term): ………………………………………………. Jacque Eccles (Jan 2015 – Dec 2016)
Past President (2-year term): ……………………………………….. Gail S. Goodman (Jan 2015 – Dec 2016)
President-Elect (2-year term): ……………………………………… Michael E. Lamb (Jan 2015 – Dec 2016)
Secretary (3-year term): ………………………………………………. Kali Trzesniewski (Jan 2014 – Dec 2016)
Treasurer (3-year term): ………………………………………………. Andrea Greenhoot (Jan 2013 – Dec 2015)
Members-at-Large (3-year terms): ………………………………. Elizabeth Gershoff (Jan 2015 – Dec 2017)
……………………………………….……………………………………………. Susan Rivera (Jan 2014– Dec 2016)
…………………………………………………………………………………….. Kathryn Lemery-Chalfant (Jan 2014 – Dec
2016)
Reps. to APA Council (3-year terms): ……………………………. Kang Lee (Jan 2013 – Dec 2015)
Soniya Luthar (Jan 2014 – Dec 2016)
Newsletter Editor (3-year term): ………………………………….. Kate McLean (Jan 2014 – Dec 2016)
Fellows Committee Chair (2-year term): ………………………. Bennett Bertenthal (Jan 2014 – Dec 2015)
Program Committee Chair (1-year term): …………………….. Sandra Simpkins (Jan 2015 – Dec 2015)
Program Committee Co-Chair (1-year term): ……………….. Jennifer Fredricks (Jan 2015 – Dec 2015)
Membership Chair (3-year term): ………………………………... Bonnie Klein-Tasman (Jan 2013 – Dec 2015)
Education & Training Chair (DOTDEP) (3-year term): ……. Judith Becker Bryant (Jan 2013 – Dec 2015)
Historian (3-year term): ……………………………………………….. John Hagen (Jan 2014 – Dec 2016)
Web Master (3-year term): ………………………………………….. Louis Manfra (Jan 2014 – Dec 2016)
Early Career Psychologists Network Rep. (2-year term):.. Lindsay Malloy (Jan 2015 – Dec 2016)
……………………………………………………………………………………… Angela Evans (Jan 2014 – Dec 2015)
Graduate Student Representative (2-year term):………….. Sue D. Hobbs (Jan 2015 – Dec 2016)
Listserve Administrator ………………………………………………….Adam Winsler
Addresses, telephone numbers, and e-mails are listed on the Division 7 web site:
http://ecp.fiu.edu/apa/div7/

NEWSLETTER EDITOR:
Kate C. McLean, PhD
Department of Psychology
Western Washington University
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